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Abstract

Nel corso del ventesimo secolo, in tutti i paesropei, la diffusione
dell’istruzione di massa ha provocato un considaleeaumento della scola-
rizzazione anche tra i giovani delle classi menoieaiii, ma non ha ridotto
le disuguaglianze socio-economiche e culturalijrsi@rmini di ingresso del
mercato del lavoro, sia per cido che concerne lacteatica partecipazione
alla vita pubblica. Il presente articolo proponéamalisi sui diversi modi in
cui i sistemi di istruzione sono stati istituziozahti in Europa e sugli effetti
che questa istituzionalizzazione ha avuto su diagliganza educativa, in-
gresso dei giovani nel mercato del lavoro e proommzidella loro cittadi-
nanza attiva: si tratta di tre temi caldi in un’ada europea che punta a im-
plementare e potenziare societa della conoscemrzdisuguaglianze educa-
tive diventano particolarmente evidenti durant&dasizione dall’istruzione
secondaria inferiore a quella secondaria supempaiehé, durante questo
passaggio, i giovani si trovano a confrontarsi noave aspettative, status e
pratiche che progressivamente li proiettano netizedsione adulta; si tratta
quindi di un momento di fatale importanza per ibléuturo posizionamento
in un mercato del lavoro segmentato e in una sodiseguale. In particola-
re, attenzione sara posta sul tipo di transizim@viste nei sistemi di istru-
zione degli otto paesi partecipanti a un progeitticdrca finanziato dal’'UE
sul tema della governance delle traiettorie d’'wtne in Europa (Goete).
L’obiettivo & quello di evidenziare come i divecgimpiti educativi sono in-
terpretati dalle varie istituzioni che compongongistemi di istruzione na-
zionali.
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Across European countries, the expansion of educats increased during
the 20" century the opportunities of young people’s acdesand within
schooling, but it has not reduced socioeconomiccatitiral inequality both
in term of labour market’'s entry and participatiimnthe democratic public
life. This paper proposes an analysis of the wayshich education systems
are institutionalised in Europe and the effectshid institutionalisation on
educational inequality, young people’ labor marketry and the promotion
of their active citizenship: three hot topics ie tBU agenda framing the im-
plementation of the European knowledge societiesicBtional inequality
becomes particularly evident at the transition pbiom lower to upper sec-
ondary education as this passage confronts youopglgevith new (adult)
expectations, status and practices and contriltotéseir positioning in a
segmented labor market and an unequal societyefidrer our special focus
is set on the kinds of transitions foreseen indHacation systems of the
eight countries participating to an EU-funded reslegroject on the Gov-
ernance of Educational Trajectories in Europe (GBEThe aim is to high-
light how different the tasks of education areipteted through the system-
ic structure of the different national educatiostsyns.

Parole chiave: sistemi scolastici,diseguaglianze educative, transizioni
scuola-lavoro, cittadinanza attiva

Keywords: school systems, educational inequality, school ackviransitions,
active citizenship

Introduction

Scholars from very different field’s studies agweih the statement that
students from disadvantaged social backgrounds hes® chances of
achievement and face higher difficulties in copwdh educational de-

mands and accessing the labour market. For moreftrty years, educa-
tional comparative research has been analyzingsadtarope the features
of educational inequality, educational outputs, #imel smoothness of the
transition from school to work as central functiafseducation. Given the
aims of education systems to improve both equabdppities, the individ-
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ual attained skill level, and their relevance fog tabor market, these repre-
sent three important correlates on which considettie impact of the insti-

tutional assets of the European education systenasidition to these three
functions that have been repeatedly researchedehafothis paper we try

to derive the effect of the education systems enstbtialization process of
the young people into society at large, in termedficating active citizens
who contribute to social development and cohesibis task is particularly

hot in the European societies that are losing theacity to interest the

youngster generations for politics and public goest In this theoretical

paper, we address both issues. First, we give arview of the European

educations system adopting the Allmendinger's mdieB9) as heuristic

tool enabling cross-national comparisons.

In the EU countries, young people have differergsgualities of accessing

to and coping with educational paths of differdatiss (educational inequal-
ity), to enter the labor market (economic rewareéadication) and to partic-
ipate in the life of their community, expressingithidentity and interests

(individual and social relevance of education).sTeeéems particularly evi-

dent at the transition’s point from lower to up&condary education as
this passage confronts young people with new (pduxipectations, status
and practices and contributes to their positionmg segmented labor mar-
ket and an unequal society. After presenting thesition structures of the
national education and training systems of the tel§lwropean countries

(Finland, France, Germany, Italy, the Netherlaitdand, Slovenia and the
UK) participating in an EU- funded project on Gaowence of Educational

Trajectories in Europe (GOETE), we formulate sorgpdtheses on the re-
lation between the systemic asset of the educatystem and social ine-
quality, labor market entry and promotion of actoiBzenship. In the last

section of the article, we propose some concludengarks.

The different countries’ ways of regulating transiion: a comparative
conceptualisation

The number and severity of educational transitiery according to coun-

try and education system but, in principle, thaw teansitions between all
educational levels. However, in some systems, riduesition points occur

earlier than in others and are less reversible¢sge systems). In others,
there are fewer transitions at a later stage assl deastic (comprehensive
systems).
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In addition to this differentiation of the transit’'s points, countries can be
classified according to the levels of stratificatiand standardisation of the
education systems. The importance of these lastitmensions has already
emerged in a large number of comparative studiegsiag on institutional
differences. A typology clustering countries orsthasis has been proposed
by Allmendinger (1989; see table 1). The level watHfication is deter-
mined by the degree of differentiation within giveducational levels, i.e.
tracking, and by the proportion of a students’ gblattaining the maximum
number of school years provided by the educatistesy. The larger the
proportion of a cohort, and the lower the degreditdérentiation within ed-
ucational levels, the lower is the level of stiatifion of the system. In a
highly stratified, selective school system, chitdere separated into differ-
ent schools or programs according to their abibtygioeconomic and cul-
tural-ethnical backgrounds. In many cases, theitudes and interests are
completely neglected. There is little or no mobilietween schools or pro-
grams, which differ greatly in curricula. The levadf academic offers are
associated with different degrees of access to ryppities for additional,
more advanced, schooling. Therefore, stratificatiefers to both the status
of different educational programs and the uneghahces of reaching high
levels of academic attainment (Kerckhoff, 2000; 2Q0n less stratified ed-
ucational systems, there are no dead-end trackgacidng begins at a later
age; their curricula are less differentiated ansl plermits more mobility be-
tween them. Therefore, the chances of continuintgtivary education are
higher independently from the tracking (Shavit dfidler, 2000).
Standardisation refers to the degree to which tiadity and contents of ed-
ucation, such as teacher training, school budgeisjcula and school-
leaving examinations, meet the same standardsnmate. The more the
central government is involved in regulating therkuags of schools, the
more standardised the system usually is (Horn, R00Stitutional arrange-
ments, such as the level of standardisation, havaaal effect on the coun-
try-level differences in the efficacy of educatiand educational equality
(OECD, 2005), and on the future labour market @mgerThe standardisa-
tion dimension is linked to the role of schools awpanies in vocational
education and training and to the dominant modelcbiol leavers’ labour
market entry (Parreira do Amaral et al., 2011). &ding to Allmendinger
(1989), occupational status is closely determingeducational attainment
in countries with stratified education systems, butch less so when the
system is not stratified.
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Table 1. Categorisation of GOETE countries; basedAtmendinger’s typology
(1989)

STANDARDISATION
STRATIFICATION Low High
Low Italy, Poland, UK Finland, Slovenia
High - France, Germany, the Netherlands

It needs to be emphasised that the classificatidineocountries presented in
Table 1 is not descriptive, but should be seen fasuaistic tool for present-
ing and analysing the differences in the orgaresatif schooling by illus-
trating the relative positions of the countriestbese two dimensions. In
employing this classification, also the change tat taking place in con-
temporary education systems needs to be acknowdedigeGermany, the
level of standardisation of education is high dmel dystem selects pupils to
different tracks already at the end of primary sth®uration and content
of schooling differ between schools. Hence, alsoléivel of stratification is
high. Also in the Dutch education system, leveldath standardisation and
stratification are high as tracking starts at thengition from primary to
lower secondary education. France also belongshit dategory; even
though, at first glance, the French system apptalse comprehensive, it
can nonetheless be defined as highly unequal. diiiand to the spatial seg-
regation of schooling, whereby de facto qualifieati from schools of the
same level have different value depending on tha ar which the school is
located, the officially comprehensive system of4ompulsory and univer-
sity education co-exists with selective and disarating tracking. In Fin-
land and Slovenia, on the other hand, the levetaridardisation is high. All
students go through the same basic education, vdwcérs the whole peri-
od of compulsory education and therefore the |e¥dtratification is low.
In Italy, Poland and the UK, both the level of sfreation and the degree of
standardisation are low.

The different institutional arrangements of edumatsystems have effects
on the life courses of individuals. In stratifiegsgeems, in which tracking
starts already at the transition to lower seconéalycation, the educational
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trajectories, and hence the life courses, are taffieat an early stage com-
pared to less differentiated systems and those lair first transition
points. A late first transition point implies a losverall number of transi-
tions. The earlier tracking starts, the more sigaiit are parents’ education-
al level and socioeconomic status on the childrediscational trajectories
(Dustmann, 2004; Marks, 2005), which has significarpact on social mo-
bility and educational equality. Relevant hereIgahe fact that in strati-
fied education systems, the transitions betweeferdiit education levels
and programmes are often rather irreversible, &aedsiystems are in this
sense rigid.

Schooling and transitions in eight European countes: Different as-
sets for different aims

Transition to lower secondary school

At the end of primary school, pupils usually move to lower secondary
school but there are some variations. In the N&thds, different routes are
possible according to the performance level of ghpil, and in Northern
Ireland, there is an entrance test for those wigstorcompete for a grammar
school place, while in Germany, transition to lowecondary education dif-
fers between the Regionsandey. In general, the key dimensions of access
to lower secondary education are school autonorag, $chool choice, per-
formance level of the pupil and the recruitmeniges$ of schools.

As both Finland and Slovenia have a common stractar primary and
lower secondary schools, i.e. comprehensive edugatiere is no distinct
transition between these school levels. In therathecountries, there is a
transition. In France, all children who have conmgalleprimary school are
automatically admitted into lower secondary schaolltaly, pupils who
have obtained the final admission certificate atehd of primary school en-
rol in lower secondary education, and in Poland,atimission criterion for
secondary school is the leaving certificate reatiae the end of primary
school. In the UK, formal admission requirements r@re; for the majority
of pupils, recruitment and school selection is édygobased on the catch-
ments area. Parents usually have the right to egmeschool’s preference,
but admission is dependent on the number of chil@gplying for places,
the individual school’'s admission criteria and ftteysical capacity of the
school.
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In the Netherlands, there are several options efdver secondary level:
pre-vocational secondary education (VMBO, 4 yeamnprising a basic
vocational programme, a middle management progranraneembined vo-
cational and theoretical programme, and a the@aefipogramme, general
secondary education (HAVO, 5 years) and pre-unityeeslucation (VWO,
6 years), and pupils can also attend a practieatitrg (PT). Also in Ger-
many, the organisation of the lower secondary sSch®ocharacterised
through the division into various educational tiekith different leaving
certificates and qualifications, for which diffetesthool types are responsi-
ble. Depending on the regions, there are up todifferent schools’ type at
secondary levelGymnasiumgrammar school)Realschulgtechnical gen-
eral education)Hauptschule(lower secondary school), and two types of
Gesamtschulefcomprehensive school either with different schiypkes in
the same building or with high, middle, and lowewrdls in the same
school). Allocation depends primarily on pupilsades and is in principle a
joint decision between parents and their child’eost. Hence, students
need to cope with an earlier transition in Germang the Netherlands,
while in Finland and Slovenia, due to the singleiture of primary and
lower secondary education, first institutionalisexhsition occurs at a much
later stage and also the overall transition intgnsilower. In countries with
a differentiated system of lower secondary edunatitansitions — mostly
downward — may occur also during lower secondauncation.

Transition to upper secondary school or vocationatraining

Each of the eight countries has a formal processséssment and certifica-
tion at the end of lower secondary education. T @& compulsory full-
time education, which occurs at the age of sixieemost countries, often
coincides with the transition between lower andarpgecondary education.
However, in some countries (France, Italy, the Bdémds and the UK, par-
ticularly Scotland), the transition between lowad aipper secondary educa-
tion takes place one or two years before the enfiilbfime compulsory
schooling. In Poland and the Netherlands, youngleeare obliged to un-
dergo at least part-time training for two or thyears after 15 or 16 years of
age. In Germany, the obligation to part-time tnagnis one year in case the
student is not in any full-time apprenticeship rirag. In these countries,
compulsory schooling is followed by upper secondedaycation, by dual
vocational training or it finishes at the end astlevel of education.
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Different institutionalisations of vocational traig in different education

and training systems can be explained to a ceetetient by different histor-

ically grown structures of national labour marketspecially by mecha-
nisms of labour recruitment through companies ad/idual pathways in-

to employment.

In upper secondary education, there are differdaca&tional programmes
within each of the analysed countries. In gendrréd,possible to distinguish

between two common branches: general educatiorchwriepares pupils

for tertiary education, and vocational educatiohjol prepares pupils for
both further studies and working life. In some doies, these different op-
tions are organised in separated programs; anersisianust opt for one of
them, while in others, general education and voaoati paths are offered
within the same structure and sometimes even isdhee building.

In some countries, the previous transition depexsis on students’ perfor-
mance, but entrance to the upper secondary lepetgents the first transi-
tion step that is regulated by achievement levallireight countries. The

regulation is formal in all countries exceptingArance and Italy, where up-
per secondary schools do not have official selactiiteria; however, there

is an invisible process of selection. Officially, the French system, all stu-
dents who have completed their lower secondary aothuc may enter the

upper secondary level but students’ orientatiopaigly determined by their

performance level. The school head, following theiee of the class coun-
cil and taking into account the parents’ wishesgesponsible for the orien-
tation’s decision. In Finland, all students who éda@ompleted basic educa-
tion may continue into upper secondary educatioere is a national appli-

cation system, whose main criterion based on tlaeley achieved in the
basic education certificate. In Poland and Slovethia grades obtained at
the end of lower secondary education determinesthdents’ admission to

an upper secondary school. In the Italian systéndests who have passed
the state exam at the end of the first cycle ofcatdan are obliged to enrol

in schools of the second cycle. Formally, they chaose the school they
want, but teachers try to track them accordingh@rtgrades: The best
achievers in grammar schools, average achievetschmical schools, low

achievers in professional schools. In Germanyptieeondition for entering

a general upper secondary school is to have pagseé ten, when not al-
ready in Gymnasium. In the dual system, the engramio upper vocational

training depends on the recruitment policies ahtrey companies or organ-

isations, while school-based training depends oa agd marks. In the
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Netherlands, upper vocational secondary educatmertls on the previous
orientation made in the course of the first yedrg dBO; upper vocational
education (MBO) has various levels of theory amjte (between two and
four years). Transition from vocational to genesaicondary education
(HAVO) is possible at the end of VMBO (highest |gvand from MBO
high levels. There are no centralised entry requar@s in the UK, the indi-
vidual schools and colleges set their own requirégme

It is common for students with higher academic eediment levels and
grades to go into general upper secondary schatide those with lower
achievement records tend to enter vocational egucand training. In the
eight countries, vocational education is providedchool-based (Italy, Slo-
venia, Finland, France, Poland), work-based (UnKetydom) or in dual
systems (Germany) — or mixed systems (NL), whicmlzioe professional
schools and apprenticeship training within a congp& the systems have
a national examination that provides certificatetha end of upper second-
ary education. In general, all these systems aganised in similar ways
concerning student orientation at the end of #w~el, each caters for higher
or further education institutes, universities ocatonal education systems,
or alternatively young people may leave educatiod anter the labour
market at this stage.

Transition to tertiary education

The minimum requirement for securing access toatgrteducation is an
upper secondary education certificate or its edentan all the eight coun-
tries. In most of the countries, other admissioocpdures are also required,
such as passing an entrance examination, submadtipgrsonal record of
achievement or attending an interview with the ieshigher education in-
stitution. There are three main levels of accesgulation to tertiary educa-
tion: central or regionahumerus clausydnstitutional regulation, and free
access. In certain countries, different combinatioh these categories are
utilised. The entry criteria may be applied to fadlds of study or just to
some of them. Higher education is free of charg€imand and Slovenia,
and mostly free of charge in Poland, while the oftve countries have var-
ying tuition fees. There are differences with relger the extent to which
vocational education and training certificates jplevaccess to higher edu-
cation. While this is possible in Italy, FinlanddaRoland, through certain
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routes in France, the Netherlands and the UK, attdsompleted addition-
al education in Slovenia, this is not the caseenn@ny.

Transitions to the labour market

As highlighted by Parreira do Amaral et al. (201d9hool to work transi-
tions are not only the end goal but also an intguaet of educational trajec-
tories, especially when these transitions includening in vocational
schools or apprenticeship training organised batvoeenpanies and school.
These transitions coincide with one particular gofleducation, namely
preparing young people to enter the labour mankdttee active contributors
of societal functioning. The extent to which thesetes successfully equip
individuals with knowledge and competencies that lba ‘spent’ in the la-
bour market is important for their future trajeadsrand life prospects. This
iIssue should be contextualised in the frameworthefcentral functions of
education in contemporary societies (Fend, 1974 Wa Werfhorst and
Mijs, 2010): allocating students to the labor markgtimizing skills, pro-
moting equality of opportunity, and socializing youinto society as a
whole.

An educational system is expected to adequatebgatk students to the la-
bor market, developing and optimizing their skité¢ working life, promot-
ing at the same time equality of opportunity. Tisisue is particularly im-
portant, if we consider the increasing school’ redence of children with
different socio economic and cultural family antdret backgrounds. Edu-
cational systems are ideally expected to minimmegjuality of educational
opportunity also for what concerns the positiorangthe labor market.

Of course, it is impossible to eliminate fully edtional inequalities through
schooling, as they partly result both from famihpgesses in which educa-
tional policy cannot interfere and from the suppguoticies foreseen at na-
tional or regional level. However, across Europleost systems still differ
in the extent to which they either reproduce oupededucational inequali-
ty. Some scholars highlight that while this funatiof school highlight
equality of opportunity rather than equality of cwnes, both forms of
equality are strongly linked (Duru-Bellat and Suah2005).

For the past twenty years, one of the central aimguth policy in Europe
has been to prevent the marginalisation and seg@lsion of the so called
youth at-risk; either those who are outside edoaoatiraining and employ-
ment (NEET) or those with lower educational achmeeat (Jarvinen and
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Vanttaja 2006; Pohl and Walther, 2007). Early leafeom education and
training' (ESL) are supposed to face high difficulties inegimg the labour
market; however, young people neither in employnmemtin any education
and training (NEET) are seen as being at the greatest risk@élsmargin-
alization. In the analysed countries, the ESL imtbe highest in Italy close-
ly followed by the UK, while is the lowest in Slavie and Poland. For what
concern the NEET: the highest share in Italy ardUi, while the lowest
in the Netherlands, whose labour market is stik ab integrate the new en-
ters due to the low level of average and youth yieyment.

Table 2. Percentages of early school leavers (Egi)ng people neither in employment
nor in any education and training (NEET) and unaygdl in 2011 (source of data: Euro-
stat 2012)

UNEMPLOYMENT
ESL NEET| Total average and by educational level (all and
15-24-year-olds)

Country| Age| Age Average ISCED 0—2ISCED 3-4ISCED 5-6
18—-24{ 18-24] All |15-24] All |15-24] All | 15-24] All | 15-24

FIN 98/ 11.77.9| 20.116.7 31.58.3| 14.94.0| N.A.

FR 12.q 15.99.3| 22.015.2 35789 19454| 134

DE 11.5 10.26.0f 8.6|13.3 12.05.8] 6.0/2.5] N.A.

IT 18.4 25.28.5| 29.110.8 32.§7.9| 27.355| 27.1

PL 5.6/ 1559.8| 25.819.2 31.810.5 25353 220

Si 42| 8.8(8.3| 154144 2488.7| 13.35.0| N.A.

NL 9.1 5.0/44| 7.6|/6.9H 10.44.1| 53|28 4.4

UK 15 1848.2| 21.114 36.48.7| 18.94.4| 12

GOETE

10.7 13.87.8| 18.813.9 26.97.9| 16.34.4|(15.8)
average|
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The increase of youth unemployment across the EJbkan a major con-
cern with regard to young peoples’ transition freahool to work. Youth
unemployment is, on average, over double as higth@soverall unem-
ployment rate. The composition of both general godth unemployment
(here 15-24-year-olds) differ across educationatlte in most countries,
early leavers from education and training are ttoeig most affected by un-
employment. However, when comparing the youth ureynpent rates in
different countries paying attention to educatiogadlification, it can be
seen that this is not the case for Italy or, tosgomextent, for Germany, Po-
land and the Netherlands. The differences in yougmployment rates be-
tween different levels of education are the highestinland, France and the
UK. These different patterns of youth unemploymmaaly imply differences
in the biographical and career relevance that yqueaple ascribe to educa-
tion. The relevance of the attained educationatlléer the labour market
entrance and as protector against unemploymentsskewmin Italy, Poland,
Slovenia, and to be increasing in Germany (for toaekers), while it ap-
pears to be high in the UK, the Netherlands, FramceFinland (Parreira do
Amaral et al., 2011).

Youth labour market integration differs consideyablcross Europe; the
cross-national differences are considerable nat ionierms of youth unem-
ployment, but also in terms of the quality of tbheg in which young people
are employed. According to Wolbers (2007), the snostional differences
in labour market entry patterns are affected byofgcsuch as the national
institutional differences regarding employment pobion legislation and the
vocational specificity of the education system (Ko@gnd Mdiller, 2003).

A distinction can be made between occupational agdnisational labour
markets. While the former rely on standardised tional qualifications
with rather stable careers depending on standardiseupational profiles,
recruitment in the latter can be characterisedehyring on the job and test-
ing job seekers whose early careers consist of n@mychanges and the
level of education plays a greater role (Shavit ktidler, 1998; Miiller and
Gangl, 2003). Models of labour market entry andratizristic routes from
education into the labour market of the analysashttées are presented in
Table 3.
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Table 3. Characteristics of routes into the labmarket by educational levels (Parreira do

Amaral et al. 2011)

Low Middle High Model of lat
(ISCED 0-2) (ISCED 3-4) (ISCED 5-6) bour market entry
Fl Early schoc
leavers with higf VET with gooq_. HE. degre_es (ofts .
. . side jobs) with rath{ Occupational
risk of unemmid-term prospects
secure careers
ployment
FR| Early schoc
leavers with higl  School-based HE degrees wil
risks of unemVET with rather lolong trajectories ar .
. . Occupational
ployment  anjstatus and prarioujprecarious early o
long-term  preearly careers reers, share increasing
carity
DE|ea\l/Eeargy SC(T)?]? Dual apprentice-
re-vocational ship and schoql- HE degrees (oft¢
P based VET witlside jobs) with o .
measures) Wi . ; Occupational
. . ._jgood propects burisk, no increaseue tc
increagng  risk; . . :
increaingly flexibleselective school system
of longtern
. careers
precarity
IT Early schoc
leavers oftef VET and posl- HE dearees wil
with direct bucompulsory educ?- grees Organisational
. i : ong and precariouséi
precarious laton with long trans e ctorie: (but segmented
bour market caions and precarity '
reers
PL| Early schog School-based HE degrees wit
leavers (onl X . o
trainin VET security departly precarious & Organisational
9 pends on reers, share increiag) (but segmented
schemes) = wif type of school |emigration as option
highest risks yp 9 P
Si Early schoa
leavers with op- School-based He degrees (oft¢
tions due to lo\WVET prospects dmside jobs) with lon  Organisational
productivity bupend on waiting period and @{ (but segmented
precarious ca- type of course |carious careers
reers
NL| Early schoal i
leavers (onl Dual or s_choo HE degrees (or
. based VET with sta-.., "~ e .
pre-vocational with side jobs) with r§  Occupational
A ble labour médtet
qualifications) entr ther secure careers
with high risks [*"Y
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UK HE degrees wit
Early schoq School and wolcomparatively sho
leavers an-based VET prdrajectories, prospe

NEET with higlispects depend (generally more smird¢ Organisational
risk of unemlevel and type ¢but precarious eal
ployment course careers depemat o
degree subject

Transition into society

Finally, a very important function of educationakiitutions is to socialize
students into society, thereby promoting activezeitship. Thus, far only
limited evidence exists for the relation betwees tientral function and the
educational institutional structure. Furthermohes knowledge is based on
quantitative findings produced in the frameworksafciological and eco-
nomic researches, while comparative qualitativecational field research
is missing and therefore urgent needed. By sacitdin, we refer to the
process of increasing the commitment to and invokmt with societal mat-
ters of the younger generations. Attending schaigjents have the possi-
bility to get in touch with regional, national asdpranational institutions
(e.g. legal or political), discuss about the emeggssue of the community
in which they live and develop democratic attitudaproving their social
skills. These practices are supposed to help tloeparticipate in the life of
their community and to be interested in public ia$ta

Education systems are expected not only to enhtwese skills individual-
ly, but also to close the gap between the diffestatients populating their
classroom. Political philosophers have remarked fiosvonly legitimate
justice criterion in the relationship between tteesand its citizens is equal-
ity (Verba et al., 1995). Therefore, an educatigsteam that socializes ‘se-
lectively’ by increasing inequalities in civic apdlitical engagement is thus
harmful to democratic society.

Analyzing the structures of the European educatistems, it seems plau-
sible that tracking plays a negative impact on gppeople’ commitment to
active citizenship. As students are early selecredhe basis of socioeco-
nomic, cultural and ethnic background influencihgit school achievement
level, there is a poor communication between pesrtsal groups and it is
well known that communication is central to the @lepment of critical cit-
izens. Among others, Hyland (2006) argues that aeniweterogeneous
composition of school classes lead to more equadityemocratic attitudes
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and values on political participation. Janmaat Eiwhs (2011) demonstrate
that the variance in civic skills is larger in ctues with a tracked educa-
tional system. It is likely that students in thengeal education are confront-
ed with subjects that required and develop critibalking, communication

skills and societal engagement, while studenthéviocational school are
less educated to skills that are relevant for joalit awareness, and
knowledge on democratic institutions (Ten Dam armaméan, 2003). Fur-

thermore, in countries with a differentiated ediwal system the participa-
tion in voluntary associations is lower than in ©oies were educational
programs are not stratified (Hadjar and Gross, R0ILberefore, we could

expect that tracking lead to lower levels of actiteen.

Conclusions

The relation between education and the three n@akstof education has
been examined by focusing on the regulation of esital trajectories
through different levels of education and theimsigion from school to
work and to society as a whole. This analysis hasva that young people’s
educational trajectories are structured differeatlyoss Europe with varying
numbers of transitions to be coped with, and vayyavels of permeability
and status differences between different educdtimaeks and levels. The
design of the school systems seems to mirror tha foaction that the dif-
ferent national societies attribute to educatieame seems to promote more
than others equality of opportunity and activezeitiship, while others are
more interested in reproducing the segmented sireicif their labor market
allocating young people in working positions offefent status.

Parreira do Amaral et al. (2011, p. 189) highlitte relevance of these dif-
ferences as follows: “the way in which differentuedtion systems rely on
the cultural foundations of different assumptioagarding the ‘normality’
of individual life courses — while at the same tipreducing and reproduc-
ing such normalities — is reflected by the numiferransitions children and
young people have to overcome within their educatidrajectories as well
as by the selectivity of these transitions”.

All the eight education systems distinguish betwgeneral and vocational
or technical education at upper secondary levelfarider. At overall level,
it seems that most education systems reserve dgestreation for the best
achieving students while the access to vocatiohat&ion is open for larg-
er groups. However, countries differ substantiailyhe proportion between
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general and vocational education. From a CEDEF@Brten Initial voca-
tional education and training (IVET) in Europe (800t emerges that
among the eight considered countries Italy hasvddoel of participation in
vocational education (less than 30% participatiotSCED 3-voc), a medi-
um level (between 30 and 60%) is to be found inarid, France and Po-
land, while Germany, the Netherland, Slovenia anddd Kingdom show a
relatively high level (between 50 and more than R0#b all the countries,
the transition from IVET to tertiary education es$ than straightforward,
therefore a growing number of young people try ¢b igto general educa-
tion in the first place.

In Germany, France and the Netherlands, where aticmal labor markets
rely on strongly tracked education and vocatiorahing systems, selection
takes place at an early age and pupils are tangsgparate school environ-
ments for the whole curriculum. Usually, severatks are available for the
same age group, and, consequently, access to heglueation is limited.
Tracking implies severe consequences for sociaktifstation and social
mobility, especially in countries where vocatiordlucation does not enable
student to enroll in tertiary education. Therefdatecan be argued that in
strongly selective systems inequality of educati@mpgortunity is generally
larger than in comprehensive systems (Brunello@nelcchi, 2007) and the
individual agency is more limited.

In terms of an overall picture, the overview of #gducation systems of the
eight countries shows, on the one hand, that thereclear differences be-
tween the numbers of transitions, which are fores®eeducation systems
and which need to be dealt and coped with by amildand young people
during their educational trajectories. On the oth&nd, there is also a dif-
ference regarding the scope of choice young peapdetheir parents have at
the different transition points due to differentrance regulation of lower
and upper secondary education. In some countriegjrgssion is strictly
regulated by achievement, in others by school-ba@sedational entrance
exams, while in others institutional actors givéyaecommendations. From
the institutional descriptions presented in thipgyaone may develop a hy-
pothesis that children and young people in Finland Slovenia are con-
fronted with less transitions to be coped with &imeir scope of choice is
wider. In contrast, educational trajectories in i@a&ny and the Netherlands
are structured by more transitions and less pdissibito choose according
to one’s own preference. The other four countiesl between with differ-
ent variations at one point or the other.

Morena Cuconato, Jenni Tikkanen, Federico Zanndttie-individual and societal effects
of the European education systems. How does steigifiuence the tasks of education?
[CD) &v—ric-ro |

76



Ricerche di Pedagogia e Didattica — Journal of Tire@nd Research in Education 11, 1 (2016)

The goal of this paper was to detect whether andthe influence of socio-

economic, cultural and ethnic background on stuglesducational, labour

market and socialisation outcomes is influencedh@yeducation system’s
structure. Supposing that comprehensive schoogdgaes the influence of
family background on educational outcomes, we aarclude that educa-

tional governance which aims at increasing equalitgl active citizenship

before labour market entry should prefer such sydtea system that early
tracks students into different educational paths.

In fact, the wave of comprehensive school reformas have been enacted in
Europe since the early 1960s — first in the UK Haly, then in Scandinavia

and most recently in Spain — was apparently indpiheough the need of

closing the students’ educational gaps among tfferent social classes.

Unfortunately, nowadays, the rhetoric embeddetiéndiscourse on lifelong

learning seem to water down this ideal with a delagwords about the in-

dividual responsibility for learning outcomes: blag the students and re-
producing the inequality on which are bases th@pean knowledge socie-
ties.

Notes

! Early leavers from education and training (formezérly school leavers, ESL) is the part
of the population aged 18-24 having attained attriwager secondary education and not
being involved in further education and trainingi{@stat 2012).

2 The indicator on young people neither in employmeaot in education and training
(NEET) corresponds to the percentage of the pdpulatf a given age (here 18—-24) who is
not employed and not involved in further educatod training (Eurostat 2012).
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